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Abstract  

 

Language is both ŀ ǘƻƻƭ ŦƻǊ ŎƻƳƳǳƴƛŎŀǘƛƻƴ ŀƴŘ ŀƴ ƛƳǇƻǊǘŀƴǘ ƳŀǊƪŜǊ ƻŦ ƻƴŜΩǎ cultural or 

national identity. When migration entails a move across linguistic as well as international 

borders, migrants often face the challenge of acquiring a new way of communicating and of 

reframing their understanding of self in light of their new surroundings. For individuals who 
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Networks of migration have long linked Austria and the Balkans. They stretch from the Austro-

Hungarian Empire, through the labour recruitment policies of the post-World War II years, and 

into the 1990s when Austria received thousands of families fleeing war during the break-up of 

Yugoslavia (Feichtinger and Cohen 2014). Lƴ /ŀǊƛƴǘƘƛŀΣ ƻƴŜ ƻŦ !ǳǎǘǊƛŀΩǎ Ƴƻǎǘ ǊǳǊŀƭ ǎǘŀǘŜǎΣ 

individuals born in Bosnia-Herzegovina now make up the second-largest group of immigrants 

after those from Germany (Österreichischer Integrationsfonds 2014). Though many studies of 

immigration to Austria focus on the city of Vienna, Carinthia presents an interesting case study 

because of its populationΩǎ ŀƴŘ ƛǘǎ ƛƴŦǊŀǎǘǊǳŎǘǳǊŜΩǎ ǊŜƭŀǘƛǾŜ ǳƴfamiliarity with immigration. The 

presence of a historicŀƭ ƳƛƴƻǊƛǘȅ ƻŦ {ƭƻǾŜƴŜ ǎǇŜŀƪŜǊǎ ƛƴ ǘƘŜ ǎǘŀǘŜΩs southern districts also means 

that issues of multilingualism, language rights, and education are often high-profile and 

emotionally charged (Busch and Doleschal 2008). It is in this setting that the young Bosnian 

Austrians involved in this project have grown up negotiating between cultures and languages. 

Though an examination of the way they reflect on their own multilingualism, I hope to shed 

light on the diversity of experiences and attitudes that are not always reflected within 

institutional narratives about language use among immigrant youth.  

The study will begin with a review of the existing literature on the connections between 

language and migration, on child and teenage ƳƛƎǊŀƴǘǎΩ ƭŀƴƎǳŀƎŜ ŀŎǉǳƛǎƛǘƛƻƴ ŀƴŘ ǳǎŜΣ ŀƴŘ on 

the dynamics of Balkan-Austrian migration. Next, the methodology of the study will be 

presented. Finally, ǘƘŜ ǎǘǳŘȅΩǎ ŦƛƴŘƛƴƎǎ will be discussed in three empirical chapters that focus 

on the process of becoming multilingual, the construction of identity through language, and the 

role language plays in aspirations for the future. 
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In the European context, lŀƴƎǳŀƎŜΩǎ ǊƻƭŜ ŀǎ ŀ ƳŀǊƪŜǊ ƻŦ identity is also bound up in the 

concept of the nation state. ¢ƘŜ Ψone ƴŀǘƛƻƴΣ ƻƴŜ ǎǘŀǘŜΣ ƻƴŜ ƭŀƴƎǳŀƎŜΩ model that grew out of 

the eighteenth-century German and French nationalist movements explicitly drew the link 

between language and nation, both as an identifying characteristic and a means of legitimizing 

political sovereignty (Edwards 1985; Beswick 2010). More rŜŎŜƴǘƭȅΣ ǘƘƛǎ ƭƻƎƛŎ ƻŦ Ψhomogenize 

witƘƛƴΣ ŀƴŘ ƘŜǘŜǊƻƎŜƴƛȊŜ ƻǳǘǿŀǊŘƭȅΩ can be seen in the Balkans, where a shared language, 

Serbo-Croatian, was imposed across linguistically diverse Yugoslavia (Bugarski 2001: 73). 

Following ¸ǳƎƻǎƭŀǾƛŀΩǎ dissolution and the wars of the 1990s, the reassertion of national 

languagesτBosnian, Croatian, and Serbianτand political battles over the use of minority 

languages in the successor states show the continued vitality of this thinking (Bugarski and 

Hawkesworth 2004). If, as Barker (1927: 173) asserts, Ψa nation must be an idea as well as a fact 

before it can become a dyƴŀƳƛŎ ŦƻǊŎŜΩ, in many European nation-states language is a powerful 

part of that idea. 

Yet despite its persistence in modern linguƛǎǘƛŎ ƴŀǘƛƻƴŀƭƛǎƳΣ ǘƘŜ ƛŘŜŀ ƻŦ Ψ
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language being spoken at any given time (Clyne 2003). These phenomena can be intentional or 

subconscious and occur for a number of reasons, including not finding a fitting word in one 

language, adding emphasis or style to a statement, or self-identifying oneself through the use 

of an in-group language or one recognised as prestigious (Weinreich 1968; Fishman 1972; 

Beswick 2010). Lexical borrowing and code-switching are used by different individuals to 

different extents, and can depend on both the social context and the topic at hand. 

Importantly, however, they represent some of the strategies that multilingual individuals 

employ to position themselves within the host country, within immigrant spaces, and in 

relation to the home country (Lo 1999). 

 While considerable research has been done on topics relating to mixed-language use by 

immigrant populations, far fewer academic studies have featured the reflections of migrants 
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Focus on Child and Teenage Migrants 

 

Many studies concerned with the intersection of language and migration utilise the concept of 

ΨƳƛƎǊŀƴǘ ƎŜƴŜǊŀǘƛƻƴǎΩ to describe changes in language use. This is particularly true in studies of 

language shiftτŀ ǎǇŜŜŎƘ ŎƻƳƳǳƴƛǘȅΩǎ ƳƻǾŜ ŀǿŀȅ ŦǊƻƳ ƻƴŜ ƭŀƴƎǳŀƎŜΣ usually the heritage 

language, and towards primary use of the dominant national or regional language (Veltman 

1983). Whether mourned as a loss of cultural identity or celebrated as an indicator of successful 

integration policies, language shift is commonly assumed to follow the three-generation model 

first proposed by Calvin Veltman (1983) and Joshua Fishman (1988). First-generation 

immigrantsτi.e. those who have themselves migratedτare assumed to have a higher level of 

proficiency in and generally favour the heritage language, though they may begin to learn the 

language of the host country. Their children, the second generation, grow up fluent in the 

language of the host country and, to varying degrees, bilingual ƛƴ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ƳƻǘƘŜǊ ǘƻƴƎǳŜΦ 

For members of third generation, the grandchildren of immigrants, the host-country language 

becomes the primary means of communication and only trace knowledge of the heritage 

language remains. This model has been widely applied in both the United States and Europe, 

though more recent studies emphasise a number of complicating factors, including exogenous 

marriage and the geographic distribution of speech communities that may extend or shorten 

this process (Alba et al. 2002; Kim and Min 2010; Medvedeva 2012). Thus, wƘƛƭŜ ΨgenerationΩ is 

a commonly chosen framework for studying acculturative processes like language shift that are 

navigated over time and within families, it should not be used uncritically.  

Particularly relevant to this project is the following critique from David KertzerΩǎ (1983) 

ǘƘƻǊƻǳƎƘ ŀƴŀƭȅǎƛǎ ƻŦ ǘƘŜ ŎƻƴŎŜǇǘΩǎ problematic use in sociological studies:  
 

[I]mmigrants range in age from infancy to octagenarians. Does it make sense to 

lump these together as members of the same generation? The cultural imprint of 

foreign birth on the 80-year-old is entirely different from the imprint on the 

infant. (141) 
 

Young migrants are an uneasy fit for the generational framework. As R.S. Oropesa and Nancy 

Landale (1997) demonstrate in a study of English proficiency among Latino Americans, if 

foreign-born children are grouped together with native-born individuals as part of the second 
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generationτa common practice (see e.g. Mills 2005; Midtbøen 2013)τǘƘŜ ƎǊƻǳǇΩǎ ƭŜǾŜƭ ƻŦ 

fluent bilingualism and English monolingualism will be driven down. If, however, they are 

considered to be part of the first generation alongside older migrants, the ƎǊƻǳǇΩǎ ŀǾŜǊŀƎŜ ƭŜǾŜƭ 

of English proficiency will rise as the young migrants enter host-country schools and experience 

linguistic socialisation in a way older first-generation migrants will not. In matters of language, 

perhaps more than any other aspect of acculturation, the experiences of child and youth 

migrants are undeniably unique. One emergent answer to this mismatchτand a concept that 

will be employed in this studyτis the ǳǎŜ ǘƘŜ ǘŜǊƳ ΨмΦр ƎŜƴŜǊŀǘƛƻƴΩ to describe this distinct 

group (Rumbaut and Ima 1988; Rumbaut 1994). It has gained considerable currency and is now 

used to in studies of young immigrants whose socialisation has occurred in both the countries 

of origin and of destination. However, though ǘƘŜ Ψ1Φр ƎŜƴŜǊŀǘƛƻƴΩ adds needed nuance to the 

existing framework, there is, as of yet, no consensus over the developmentally-significant age 

parameters for the category (Rumbaut 2004).  

 When language is the subject of migration research, this focus on age of arrival must be 

ŎƻǳǇƭŜŘ ǿƛǘƘ ŀ ŎŀǊŜŦǳƭ ŎƻƴǎƛŘŜǊŀǘƛƻƴ ƻŦ ŀ ŎƘƛƭŘΩǎ ƭƛƴƎǳƛǎǘƛŎ ŘŜǾŜƭƻǇƳŜƴǘΦ Though most children 

are able to communicate freely in their first language (L1) by the time they enter school, it is 

now generally accepted that L1 learning continues roughly until puberty (Klein 1986). Some 

ŜƭŜƳŜƴǘǎ ƻŦ ƭŀƴƎǳŀƎŜΣ Ƴƻǎǘ ƴƻǘŀōƭȅ ǾƻŎŀōǳƭŀǊȅΣ ŎƻƴǘƛƴǳŜ ǘƻ ŘŜǾŜƭƻǇ ǘƘǊƻǳƎƘƻǳǘ ƻƴŜΩǎ ƭƛŦŜΦ 

.ŜŎŀǳǎŜ ΨώŦϐƛǊǎǘ ƭŀƴƎǳŀƎŜ ŀŎǉǳƛǎƛǘƛƻƴ ƛǎ ƛƴǘƛƳŀǘŜƭȅ ōƻǳƴŘ ǳǇ ǿƛǘƘ ǘƘŜ ŎƘƛƭŘΩǎ Ŏognitive and social 

ŘŜǾŜƭƻǇƳŜƴǘΩ, it is through L1 learning that the child begins to understand and express 
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In the previous section, educational policy and practice were mentioned as some of the 

ways in which host country institutions Ƴƻǎǘ ƛƴŦƭǳŜƴŎŜ ȅƻǳƴƎ ƳƛƎǊŀƴǘǎΩ ƭŀƴƎǳŀƎŜ ŀŎǉǳƛǎƛǘƛƻƴ 
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an exception, mixing testing data with student survey results, though its primary focus is not 

language learning (PISA 2012). 

/ŀǊƛƴǘƘƛŀΣ ǘƘŜ ƎŜƻƎǊŀǇƘƛŎ ŦƻŎǳǎ ƻŦ Ƴȅ ǊŜǎŜŀǊŎƘΣ ƛǎ ƻƴŜ ƻŦ !ǳǎǘǊƛŀΩǎ ƳƻǊŜ ǊǳǊŀƭ ǎǘŀǘŜǎΦ !ǎ 

can be seen in Figure 1, above, it is also one of the states where foreign-born individuals make 

up a relatively low percentage of the overall population. Of the circa 10% of Carinthian 

residents that were born abroad, the two largest groups by far are those from Germany and 

from Bosnia-Herzegovina (Österreichischer Integrationsfonds 2014). Among research that focuses 

on the life experiences of young immigrants in Austria, two studiesτboth PhD projectsτhave 

particular relevance to my project because of their regional focus and their interview-based 

approach. In the Die Sprache der Migrantenkinder (2008), Sanela PŜƧƛŏ considers how 1.5 

generation Croatian-speaking immigrants from Croatia or Bosnia-Herzegovina to Austria 

experience bilingualism. Though WŀǎƳƛƴ .ŜǊƎŜǊΩǎ ǇǊƻƧŜŎǘΣ Leben mit zwei Kulturen: Identität 

jugendlicher ImmigrantInnen aus dem ehemaligen Jugoslawien (2004) does not focus 

specifically on linguistic experience, the role of language in the experience of migration and 

identity formation is raised in several interviews. Despite the fact that the latter includes 

interviews with individuals from across Yugoslavia, its focus on Carinthia makes it an interesting 

point of comparison. With this study, I hope to contribute to this growing body of research that 

considers the dynamic place of young immigrants in Austria. 

While most studies on migration to Austria focus on Vienna, I have selected Carinthia 

precisely because it does not fit the mould of the European multicultural metropolis. A second 

motivating factor is that debates about linguistic diversity in the state are not limited to the 

discussion of recent immigrant languages. Southern Carinthia is also home ǘƻ ƻƴŜ ƻŦ !ǳǎǘǊƛŀΩǎ 

autochthonous minorities: the Carinthian Slovenes. Following the end of World War I, the 

dissolution of the Austro-Hungarian Empire, and prolonged fighting in Southern Carinthia, a 

plebiscite was called to decide whether the area and its mixed population of German- and 

Slovene-speakers would become part of Austria or of the Kingdom of Serbs, Croats, and 

Slovenes (later renamed the Kingdom of Yugoslavia). A majority of 59.01% to 40.96% voted in 

favour of Austria (Valentin 2009). Slovenianτalong with Czech, Croatian, Romani, Slovakian, 

and Hungarianτis a legally recognised autochthonous minority language in Austria (Haslinger 



14 
 

2010). According to the Ethnic Groups Act of 1976, the Carinthian Slovene population has the 

legal right to receive an education and to interact with the government in Slovene. Though as 

the Ortstafelstreitτa political dispute that stretched from the 1970s until 2011 over the 

erection of bilingual topographical signs in Southern Carinthiaτdemonstrates, the presence of 

ŀ ƭƛƴƎǳƛǎǘƛŎ ΨƻǘƘŜǊΩ ƛƴ /ŀǊƛƴǘƘƛŀ ŀƴŘ ǘƘŜ exercise of their political and cultural rights have not 

gone uncontested (Rasinger 2014). 

A final feature to consider ƛƴ ŀƴȅ ǎǘǳŘȅ ƻŦ /ŀǊƛƴǘƘƛŀΩǎ ƭƛƴƎǳƛǎǘƛŎ ƭŀƴŘǎŎŀǇŜ ƛǎ ǘƘŜ Ǉresence 

of a distinct regional dialect. Though linguistic variance seldom runs neatly along borders, 

!ǳǎǘǊƛŀƴ ŘƛŀƭŜŎǘǎ ŀǊŜ ƎŜƴŜǊŀƭƭȅ ŀǎǎƻŎƛŀǘŜŘ ǿƛǘƘ ƻƴŜ ƻŦ ǘƘŜ ŎƻǳƴǘǊȅΩǎ ƴƛƴŜ ǎǘŀǘŜǎ όaŀǊǘƛƴ нлллΤ 

Bellamy 2010), and many !ǳǎǘǊƛŀƴǎ ŎƭŀƛƳ ǘƻ ōŜ ŀōƭŜ ǘƻ Ψ
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During a three-week period of fieldwork in Austria, I interviewed individuals who had 

migrated from Bosnia-Herzegovina to Carinthia when they were between 6 and 16 years old, 

but who are now over 18.2 This age range, borrowing from the concept of the 1.5 migrant 

generation, was chosen because such individuals would have received some level of schooling 

and socialisation in both countries (Oropesa and Landale 1997; Rumbaut 2004). A call for 

participants was shared with students at the University of Klagenfurt, but ultimately 

snowballing from existing contacts proved to be the most effective means of identifying 

potential interview partners.3 While snowballing shares the limitations of other non-probability 

sampling methodsτnotably the lack of representativeness or generalizabilityτfor this study, it 

proved advantageous. I was able to mitigate the danger of only sampling within one social 

network by beginning from four unacquainted starting points (Seale 2012). In addition, this 

method enabled me to interview individuals who may not otherwise have volunteered to 

participate in an academic study. My sample includes individuals from a range of professional 

and educational backgrounds, those who identify strongly as Bosnian and those who do not, 

those who are confident speaking a variety of languages and those who are more self-conscious 

about their linguistic abilities. Because of the limited time available in which to conduct 

fieldwork and following a number of promising conversations with individuals who had arrived 

before the age of 6, the age parameters of the sample were extended downward. Though this 

does not adhere strictly to some definitions of the 1.5 generation, I believe it has enriched my 

sample. Because this research is exploratory in nature and does not aim for generalizability, I 

view the use of snowballing and the expansion of the age parameters of the sample as a chance 

to include a greater variety of narratives. 

 In addition to varied age of arrival in Carinthiaτthe oldest being 14 and the youngest 1 

year oldτevery effort was made to create a diverse sample in terms of gender, region of origin 

in Bosnia-Herzegovina and of settlement in Carinthia. Of the eight participants, three were 

women and five men. Two, Anel and Haris, are brothers. {ŜǾŜǊŀƭ ŎŀƳŜ ŦǊƻƳ .ƛƘŀŏ and Bosanska 

Krupa, but other places of origin included .ǊőƪƻΣ Doboj, and Zenica. Within Carinthia, 

participants grew up in both cities, like Villach and Klagenfurt, and towns, including Spittal an 

                                                           
2
 See page 56 for the initial project proposal. 

3
 See Appendix 1 for the Call for Participants and English translation. 
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der Drau and Velden. Table 1, below, provides further details on the interview participants and 

their proficiency in a variety of languages. Though concerns have been raised about the 

accuracy of such self-reported measures, previous research has shown them to be reliable and 

strongly correlated with actual linguistic ability (Fishman and Cooper 1969; Tran 2010). 

 

TABLE 1: BOSNIAN AUSTRIAN INTERVIEW PARTICIPANTS 

Name4  
 

Age at arrival in 
Carinthia 

Languages spoken Self
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teachers. I conducted interviews with five educators, listed in Table 2, who were based in three 

different cities: Klagenfurt, Villach, and Feldkirchen. The interviews were conducted in much 

the same way as those described above with young Bosnian Austrians, though the questions 

asked were tailored to explore the role each individual plays in their respective school.  

 

TABLE 1: BOSNIAN AUSTRIAN INTERVIEW PARTICIPANTS 

Name Position School Type 

Vera  Teacher of German as a second language Comprehensive school 

Herbert Headmaster Comprehensive school 
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Empirical Chapters 

 

Chapter 1: New Country, New Language(s) 

 

In this opening chapter, I will briefly discuss how the young Bosnian Austrians involved in this 

study characterise their migration to Austria. I will then look more closely at the way they 

narrate the process of acquiring German as a second language, of maintaining their heritage 

language, and of learning other foreign languages. These personal histories will be compared 

throughout to institutional and educator narratives about immigrant youth language 

acquisition. 

Though I made no mention of year of arrival while recruiting interview partners, only 

that they must have arrived before the age of 16, I was struck by the similarity of their stories of 

coming to Austria. With one exception, all migrated in 1991 or 1992, having observed the 

fighting in neighbouring Croatia or following the outbreak of war in Bosnia-Herzegovina. This 

was often a hastily made decision. Emira describes her parentsΩ decision to move the family to 

Austria, recalling that they Ψǘƻƻƪ ŀƴȅǘƘƛƴƎ ǿŜ ƘŀŘ ƻƴΣ ǘƘƛǎ ǿŀǎ ƛǘΣ ŀƴŘ ǘƘŜȅ ǇŀŎƪŜŘ ǳǎ ƛƴǘƻ ǘƘŜ 

ŎŀǊ ŀƴŘ ǿŜ ŘǊƻǾŜ ƘŜǊŜΩΦ8 Though Semir arrived in 1999, after the war had ended, his story 

shares another common feature with the other interviewees: Austria was chosen as a 

destination because a parent or other relative was already living there. For Lajla, immigration 

was not even the intended goal of her 1991 ǘǊƛǇ ǘƻ !ǳǎǘǊƛŀΥ ΨǿŜ ǿŜƴǘ ǳǇ ǘƻ Ǿƛǎƛǘ ώƳȅ ŘŀŘϐ ŀƴŘ 

then the ǎƘƻƻǘƛƴƎǎ ŀƴŘ ǘƘŜ ǿŀǊ ǎǘŀǊǘŜŘ ƛƴ Ƴȅ ǊŜƎƛƻƴΣ ŀƴŘ ǎƻ ƛǘ ŜƴŘŜŘ ǳǇ ǿƛǘƘ ǳǎ ǎǘŀȅƛƴƎ ƘŜǊŜΩΦ9 

While some of the participants initially arrived in other parts of Austria, including the brothers 

Anel and Haris whose family briefly lived with an uncle in Vorarlberg, all eventually settled in 

Carinthia.  

 The sudden arrival of these and many other children and teenagers from the Balkans 

posed a challenge to the Austrian educational system in the school year 1992/93. All children 

between the ages of 6 and 15 currently residing in Austria, regardless of nationality or 

immigration status, are required to attend school (§ 1ς3 Schulpflichtgesetz). Federal law also 

                                                           
8
 Interview with Emira, 10/7/2014. 

9
 Interview with Lajla, 18/6/2014. 
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specifies that the language of instruction will be German, except in the case of recognised 

linguistic minority schoolsτsuch as those that serve the Slovene-speaking community in 

Carinthiaτand, ǳƴŘŜǊ ǳƴƛǉǳŜ ŎƛǊŎǳƳǎǘŀƴŎŜǎΣ ŀǘ ǘƘŜ ǊŜǉǳŜǎǘ ƻŦ ǘƘŜ ǎŎƘƻƻƭΩǎ headmaster and 

with permission of the local school authority (§ 16 Schulunterrichtsgesetz). The latter exception 

was used in 1992/93 by some schools in Vienna to set up special classes designed to meet the 

needs of the unusually high number of Bosnian refugee ŎƘƛƭŘǊŜƴ ǘƘŀǘ ŜƴǘŜǊŜŘ ǘƘŜ ŎƛǘȅΩǎ ǎŎƘƻƻƭǎ 

that year (BMBWK 2005). In Carinthia, where the number of young immigrants was lower, 

though still significant, arrangements were usually made on a case-by-case basis through 

ΨGerman for Students with a non-DŜǊƳŀƴ aƻǘƘŜǊ ¢ƻƴƎǳŜΩ programming. The design of such 

programmes also became, as of the start of that year, a part of the mainstream regulation of 

public education in Austria and a new curriculum was issued, though its exact implementation 

across the country varied based on local circumstances (BMBWK 2005). 

¢Ƙƛǎ ΨǎƘƻŎƪ ǘƻ ǘƘŜ ǎȅǎǘŜƳΩ went both ways. An initial language barrier was cited by many 

Bosnian Austrian interviewees as one of their first impressions of life in Austria. While most had 

a parent living in Austria before their immigration, only the oldest arrival, Semir, reported 

having learned any German before immigrating. For the majority, the first day of school marked 

the beginning of German acquisition. As Edin remembers it: 
 

hƴ ǘƘŜ ŦƛǊǎǘ Řŀȅ ƻŦ ǎŎƘƻƻƭΣ Ƴȅ ŘŀŘ ŎŀƳŜ ǿƛǘƘ ƳŜΦ aȅ ŦŀǘƘŜǊ ŎƻǳƭŘƴΩǘ ǎǇŜŀƪ DŜǊƳŀƴ ǾŜǊȅ 

well and neither could I. It was strange because [the teacher] asked me a lot of things in 

DŜǊƳŀƴΣ ŀƴŘ L ŘƛŘƴΩ
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ƘŀǾŜ Ƴŀƴȅ ƻǇǘƛƻƴǎΦΩ17 In addition, all respondents said they noticed a difference between how 
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These statements reveal two important things about this type of language acquisition: even 

though they had lived in Bosnia-Herzegovina until a certain point in their childhood, many 

noted that their acquisition of the heritage language was incomplete and that they now make 

mistakes when speaking it. Secondly, the role of the parent-as-teacher becomes even more 

important than in conventional language acquisition because of the absence of a wider 

language context or formal instruction. For younger arrivals who never attended school in 

Bosnia-Herzegovina, this parental influence also played an important role in whether they 

learned to read and write. As Goran, who left the Serbian-speaking Republika Srpska when he 

was 2.5 years ƻƭŘΣ ŜȄǇƭŀƛƴŜŘΥ Ψ²ǊƛǘƛƴƎ L ŎŀƴΩǘ do at all. I can only speak. I learned that at home, 

ōǳǘ ƻǘƘŜǊǿƛǎŜ LΩƳ ŎƻƳǇƭŜǘŜƭȅ ǎŜǘ ǘƻ άDŜǊƳŀƴέ ώƭŀǳƎƘǎϐΩΦ22 Edin, similarly, never learned to write 

growing up, but chose to take introductory Bosnian/Croatian/Serbian courses at university and 

ǎŀȅǎ ƘŜ Ŏŀƴ ƴƻǿ Řƻ ΨǘƘŜ ōŀǎƛŎǎΩΦ23 

At some Austrian schools, elective heritage language instruction (muttersprachlicher 

Unterricht) is offered for students with a first language other than German. The roots of this 

programme are closely linked with !ǳǎǘǊƛŀΩǎ ƘƛǎǘƻǊȅ ƻŦ labour migration. Though the Turkish and 

Yugoslav migrants of the 1960s and 1970s were primarily male Gastarbeiter, a number of 

children either accompanied their parents to Austria or were born there. It was then noticed, 

ǳǇƻƴ ǘƘŜ ŦŀƳƛƭȅΩǎ ǊŜǘǳǊƴ ǘƻ ǘƘŜƛǊ ŎƻǳƴǘǊȅ ƻŦ ƻǊƛƎƛƴΣ ǘƘŀǘ ǘƘŜ !ǳǎǘǊƛŀƴ-schooled children found it 

difficult to adjust to education in their heritage language. Following agreements between the 

Austrian government and those of Yugoslavia and Turkey, supplementary lessons in Turkish and 

Serbo-Croatian were held in Austrian schools for the first time in 1972 (Woplatek 2010). The 

aim of these early courses was not to encourage immigrant bilingualism within Austrian society. 

Heritage language instruction was viewed by the home countries as a way to ensure smooth 

reintegration and by Austria as a way to encourage remigration rather than settlement.  

Over the course of the last 40 years, these goals have changed. As settlement rather 

than cyclical migration became the prevailing trend, three new narratives emerged to justify 

the continuation of the courses: The first, and most long-ǎǘŀƴŘƛƴƎΣ ƛǎ ǘƘŀǘ Ψŀ ƎƻƻŘ ƪƴƻǿƭŜŘƎŜ ƻŦ 

ǘƘŜ ƘŜǊƛǘŀƎŜ ƭŀƴƎǳŀƎŜ Ŏŀƴ ƘŀǾŜ ŀ ǇƻǎƛǘƛǾŜ ƛƳǇŀŎǘ ƻƴ ǘƘŜ ŎƘƛƭŘΩǎ ǇŜǊŦƻǊƳŀƴŎŜ ƛƴ DŜǊƳŀƴ ŀƴŘ 
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 Interview with Goran, 20/7/2014. 
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 Interview with Edin, 15/8/2014. 
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There they learn writing straight away and then they have an advantage. Then they 

know both. They can write and read Bosnian and German.26 
 

I just speak Bosnian. Not because I studied it somewhere, but because I heard it. ... He 

studies it. He writes really well and he speaks really well. He makes no mistakes. I make 

mistakes when I speak Bosnian that I donΩǘ ƳŀƪŜ ƛƴ DŜǊƳŀƴ.27  
 

By comparing their educational experience with those of their younger relatives, they 

acknowledge both the gaps in their own knowledge of the heritage language and the role that 

classroom instruction has on the development of skills like writing.  

Though many interview participants described certain aspects of their heritage language 

acquisition as imperfectτbe it never having learned to write, inability to use complex 

grammatical structures, or the lack of technical vocabularyτall overwhelmingly saw growing up 

ǿƛǘƘ ƳƻǊŜ ǘƘŀƴ ƻƴŜ ƭŀƴƎǳŀƎŜ ƛƴ ŀ ǇƻǎƛǘƛǾŜ ƭƛƎƘǘΦ Lǘ ƳŜŀƴǘ ΨōŜƛƴƎ ŀōƭŜ ǘƻ ŎƻƳƳǳƴƛŎŀǘŜ ǿƛǘƘ 

ƳƻǊŜ ǇŜƻǇƭŜ ƛƴ ƳƻǊŜ ǇƭŀŎŜǎΩ28 ŀƴŘ Ψƛǘ ǿŀǎ ŀ ōƻƴǳǎΣ ŀƴ ŜȄǘǊŀ ƭŀƴƎǳŀƎŜΩΦ29 A few also mentioned 

that they felt they had an advantage when it came to learning foreign languages as school: 
 

Every new language I learned was easier for me than for those people who just had one 

language as their native language Χ Ŝspecially with Slavic languages, but not just 

them.30 
 

Because the Austrian educational system places emphasis on learning foreign languages, 

this is indeed an advantage. As the author of an article in Forum Schule, a magazine 

published by the /ŀǊƛƴǘƘƛŀƴ {ǘŀǘŜ {ŎƘƻƻƭ .ƻŀǊŘΣ Ǉǳǘ ƛǘΥ Ψƴƻ ŎƻǳƴǘǊȅ Ŏŀƴ ŀŦŦƻǊŘ ƴƻǿŀŘŀȅǎ ǘƻ 

ǊŀƛǎŜ ƛǘǎ ȅƻǳǘƘ ƛƴ ƻƴƭȅ ǘƘŜ ƴŀǘƛƻƴŀƭ ƭŀƴƎǳŀƎŜΩ ό[ŀǊŎƘŜǊ нллоΥ рύΦ Though further linguistic 

research among immigrant students in Carinthia would be needed to draw a well-founded 

conclusion, tƘŜǎŜ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǎǘŀǘŜƳŜƴǘǎ echo Abu-Rabia and SanitskyΩǎ (2010) findings 

regarding the effect of a bilingual childhood on later foreign language acquisition.  

As this chapter has shown, a variety of social, familial, and educational influences 

shaped the linguistic development of this group of young Bosnian Austrians. The fact that 
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 Interview with Edin, 15/8/2014. 
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 Interview with Emira, 10/7/2014. 
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 Interview with Semir, 3/7/2014. 
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 Interview with Haris, 9/7/2014. 
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 Interview with Emira, 10/7/2014. 
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/ƘŀǇǘŜǊ нΥ ΨIǘΩǎ ƭƛƪŜ ǘƘŜǊŜ ŀǊŜ ǘǿƻ ǿƻǊƭŘǎΣ ŀƴŘ LΩƳ ǘƘŜǊŜ ƛƴ ǘƘŜ ƳƛŘŘƭŜΩ31 

 

While Chapter 1 focused on the process of language acquisition, this chapter looks at the 

intersection of language and identity. Building on the understanding that Ψeven the most private 

of identities is not imaginable as anything other than the product of a socialised consciousness 

and a social situationΩ, it explores the way language shapes interpersonal interactions and how 

ǘƘŜȅΣ ƛƴ ǘǳǊƴΣ ƛƴŦƻǊƳ ȅƻǳƴƎ ƳƛƎǊŀƴǘǎΩ ǳƴŘŜǊǎǘŀƴŘƛƴƎǎ ƻŦ themselves (Jenkins 1994: 218). 

Linguists have long observed that most bi- and multilingual individuals do not use all of 

the languages they speak uniformly across all situations and with all audiences (Wei 2010). 

Many of the young Bosnian Austrians in this study commented on a pronounced divide 

between the public and private domains of their lives. Commonly, German was used at work or 

university, and the heritage language was used at home. In describing language use within the 

family, however, they often painted a more complex picture. Though parents were usually 

identified as the post-migration teachers of the heritage language, several participants noted 

ǘƘŀǘ ǘƘŜ ǊƻƭŜǎ ǿŜǊŜ ǊŜǾŜǊǎŜŘ ǿƘŜƴ ƛǘ ŎŀƳŜ ǘƻ ǘƘŜƛǊ ǇŀǊŜƴǘǎΩ ǳǎŜ ƻŦ DŜǊƳŀƴΥ 
 

IǘΩǎ adorable when my dad gets backτhŜΩǎ ƻƴŜ ƻŦ ǘhe team leaders in the companyτ

and he starts writing his reports on what they did and how the work went. And he will 

ŀǎƪ Ψhow do you write that?Ω ŀƴŘ ΨŎŀƴ ȅƻǳ ǇƭŜŀǎŜ ǎǇŜƭƭ ǘƘŀǘΚΩ32 
 

Recently my mom called me ŀƴŘ ŀǎƪŜŘ ΨƘƻǿ Řƻ ȅƻǳ ǿǊƛǘŜ άFahrradέΚΩ She knows what a 

Ψ





33 
 

Effective communication was the most important thing. Others, like Emira, were discouraged 

ŦǊƻƳ ƳƛȄƛƴƎΥ Ψ²ƛǘƘ Ƴȅ ŦŀǘƘŜǊΣ L ǎǇŜŀƪ .ƻǎƴƛŀƴΦ IŜ ŘƻŜǎƴΩǘ ƳƛȄΦ IŜΩǎ ǊŜŀƭƭȅ ǇŀǘǊƛƻǘƛŎΦΩ38 Here, she 

ƭƛƴƪǎ ƘŜǊ ŦŀǘƘŜǊΩǎ ƭƛƴƎǳƛǎǘƛŎ ǇǊŜŦŜǊŜƴŎŜǎ ǿƛǘƘ Ƙƛǎ national pride, interpreting his aversion to code-

switching as a reassertion of his identity as Bosnian within the German-dominant Austrian 

context. At schoƻƭΣ ΨǇƛŎƪƛƴƎ ŀƴŘ ŎƘƻƻǎƛƴƎΩ39 was similarly discouraged. As educators explained, 

this was done out of concern for ǎǘǳŘŜƴǘǎΩ linguistic development in German and the heritage 

languageΣ ǊŀǘƘŜǊ ǘƘŀƴ ǘƘŜ ƭŀƴƎǳŀƎŜǎΩ patriotic connotations. Nevertheless, most participants 

described it as common practice, as this exchange with the brothers Anel and Haris shows: 
 

LS: With [your brother] do you speak more German or Bosnian? 

Anel: Always Bosnian. 

LS: Do you ever mix the languages? 

Anel: Yea, somewhat. No matter what conversation, a few German words always slip in 

and then you mix the whole thing. That really is a bad habit [laughs] ōǳǘ ƛǘΩǎ ƴƻǊƳŀƭΦ 

IŀǊƛǎΥ 9ǾŜǊȅƻƴŜ ŘƻŜǎ ǘƘŀǘΦ ¢ƘŀǘΩǎ Ƨǳǎǘ Ƙƻǿ ōƛƭƛƴƎǳŀƭƛǎƳ ƛǎΦ40 
 

Though Anel has internalisŜŘ ǘƘŜ ƛŘŜŀ ƻŦ ƭŜȄƛŎŀƭ ōƻǊǊƻǿƛƴƎ ŀǎ ŀ ΨōŀŘ ƘŀōƛǘΩΣ ƘŜ ŀƭǎƻ ǾƛŜǿǎ ƛǘ ŀǎ 

ΨƴƻǊƳŀƭΩΦ !ƎǊŜŜƛƴƎ ǿƛǘƘ Ƙƛǎ ōǊƻǘƘŜǊΣ IŀǊƛǎ ƎƻŜǎ ƻƴ ǘƻ ŘŜǎŎǊƛōŜ language mixing as a 

fundamental feature of bilingualism. Rather th
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expressed disapproval of ǘƘŜ ǎǘŀǘŜΩǎ bilingual policies. Her first reason for this was based on a 

comparison with the situation in Bosnia-Herzegovina:  
 

L ŘƻƴΩǘ ƭƛƪŜ ƛǘ ǘƘŀǘ ǘƘŜȅ ǿŀƴǘ ǘƻ Ƙave their language on those road signs and everything. 

We have it in Bosnia with Cyrillic and Latin. ... It just divides people. 
 

She also expressed a more personal reason for her negative reaction. As a child, she and her 

family briefly lived in Slovenia and were forced to change the spelling of their name on official 

documents because 
 

in Slovenia, yƻǳΩǊŜ ƴƻǘ ŀƭƭƻǿŜŘ ǘƻ ǳǎŜ ŀ ŏ in your name even ƛŦ ȅƻǳΩǊŜ ŦǊƻƳ Bosnia or 

Serbia or Croatia. Χ You speak Slovenian, the official language, and that's it. In Austria 

they try to have their second language, but they ŘƻƴΩǘ ŀƭƭƻǿ ƛǘ ŦƻǊ ƳƛƴƻǊƛǘƛŜǎ in their 

country. That's not OK.45 
 

Despite the fact that the Carinthian Slovenes are Austrian rather than Slovenian citizens, this 

negative experience with the Slovene ƎƻǾŜǊƴƳŜƴǘΩǎ ǳƴǿƛƭƭƛƴƎƴŜǎǎ ǘƻ ŀŎŎƻƳƳƻŘŀǘŜ .ƻǎƴƛŀƴ 

names is carried over in her feelings towards Slovene language rights in Carinthia.  

Being able to speak German, thus, remained the most important way of interacting with 

and Ψfitting inΩ to Carinthian society. For some interview participants, trouble with the language 

was a source of insecurity. One recalled being told by a teacher that she pronounced the letter 

ΨwΩ ǿǊƻƴƎ ǿƘŜƴ ǎǇŜŀƪƛƴƎ DŜǊƳŀƴΣ ŀƴ ƛƴŎƛŘŜƴǘ ǘƘŀǘ ǎǘƛll makes her self-conscious and has 

informed her preference of foreign languages: 
 

L ǊŜŀƭƭȅ ƭƛƪŜ ǎǇŜŀƪƛƴƎ 9ƴƎƭƛǎƘ ǘƘŜ Ƴƻǎǘ ōŜŎŀǳǎŜ ƛƴ 9ƴƎƭƛǎƘ ȅƻǳ ŘƻƴΩǘ ƘŀǾŜ the ΨwrrΩ 

[Austrian R] ǘƘŀǘ L ŎŀƴΩǘ ǎŀȅ. ¢ƘŀǘΩǎ Ƙƻǿ ǇŜƻǇƭŜ ƛƳƳŜŘƛŀǘŜƭȅ ƪƴƻǿ ǘƘŀǘ LΩƳ ƴƻǘ ŦǊƻƳ 

!ǳǎǘǊƛŀΦ Χ L Ƨǳǎǘ ŦŜŜƭ ǎŀŦŜǊ ǿhen I speak English.46 
 

Despite having arrived in Austria at the age of 4 and now holding Austrian citizenship, she 

ŎƻƴǎƛŘŜǊŜŘ ƘŜǊ ƛƴŀōƛƭƛǘȅ ǘƻ ǇǊƻƴƻǳƴŎŜ ǘƘŜ !ǳǎǘǊƛŀƴ ΨwΩ ŀ ŎƭŜŀǊ ǎƛƎƴ ǘƻ ƻǘƘŜǊǎ ǘƘŀǘ ǎƘŜ ǿŀǎƴΩǘ 

Austrian after all.   

The challenge of speaking German in a way that leads to inclusion was not simply a 

matter of losing the lingering influence of the heritage language. As Rudolf de Cillia et al. (2013) 

note, German itself is a pluricentric language and the question becomes: what kind of German 
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 Interview with Emira, 10/7/2014. 
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 Interview with Emira, 10/7/2014. 
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do you speak? When asked if they ever use the Carinthian dialect, many of the Bosnian 

!ǳǎǘǊƛŀƴǎ ƛƴ ǘƘƛǎ ǎǘǳŘȅ ǊŜǇƭƛŜŘ ƛƴ ŘƛŀƭŜŎǘ ǿƛǘƘ ŀ ƭŀǳƎƘƛƴƎ Ψsiha red I karntnarischΩ όƻŦ ŎƻǳǊǎŜ L 

speak Carinthian).47 For Goran, Austrian Standard German was only used in certain situations: 
 

L ƘŀǊŘƭȅ ŜǾŜǊ ǎǇŜŀƪ ΨƴƻǊƳŀƭΩ DŜǊƳŀƴΦ aŀȅōŜ ƛŦ Χ someone from Germany were here I 

ǿƻǳƭŘ ǘƘƛƴƪ ΨŘƻƴΩǘ ǎǇŜŀƪ ŘƛŀƭŜŎǘΦ ¢ƘŜȅ ǿƻƴΩǘ ǳƴŘŜǊǎǘŀƴŘ ȅƻǳΩ. But with friends, I speak 

complete dialect.48 
 

However, even though most of the Bosnian Austrians in this study said they use dialect and 

ŜƴƧƻȅ ōŜƛƴƎ ŀōƭŜ ǘƻ ǎǇŜŀƪ ΨƭƛƪŜ ǘƘŜ ƴŜƛƎƘōƻǳǊǎΩΣ49 others had more ambivalent feelings: 
 

L ǘǊȅ ǘƻ ǎǇŜŀƪ Ƴƻǎǘƭȅ ǎǘŀƴŘŀǊŘ DŜǊƳŀƴΣ ōǳǘ /ŀǊƛƴǘƘƛŀƴΧ ǎƻƳŜǘƛƳŜǎ ȅƻǳ Ƨǳǎǘ ŘƻƴΩǘ ƘŀǾŜ 

it under control.50 
 

The German lanƎǳŀƎŜΣ ǎǘŀƴŘŀǊŘ DŜǊƳŀƴΣ L ƭƛƪŜ ƳǳŎƘ ƳƻǊŜΦ Lǘ Ƨǳǎǘ ǎƻǳƴŘǎ ƴƛŎŜǊΦ LǘΩǎ Ƨǳǎǘ 

right ώƭŀǳƎƘǎϐΦ ΧǿƘŜƴ L ƘŜŀǊ ƳȅǎŜƭŦ ǎǇŜŀƪ /ŀǊƛƴǘƘƛŀƴ ƛƴ ŀ ǾƛŘŜƻ ƻǊ ǎƻƳŜǘƘƛƴƎΣ L ǘƘƛƴƪ 

ΨƻƻƻŦΩ [embarrassed].51 
 

This can be seen as an example of what Clyne (1995: 33) ŘŜǎŎǊƛōŜǎ ŀǎ ŀ ΨƭƛƴƎǳƛǎǘƛŎ ŎǊƛƴƎŜΩτa 

feeling of linguistic inferiority that has been observed among native-born Austrians as well, 

particularly in relation to the more internationally-recognised Bundesdeutsch of Germany 

(Kaiser 2006; Bellamy 2010). While accepting that dialect is a common feature in their own 

speech, these two participants expressed a preference for standard German. In the second 

ŜȄŀƳǇƭŜΣ !ƴŜƭΩǎ ǇǊŜŦŜǊŜƴŎŜ ǿŀǎ ōŀǎŜŘ ƻƴ Ƙƛǎ ōŜƭƛŜŦ ǘƘŀǘ ǎǘŀƴŘŀǊŘ DŜǊƳŀƴ ǎƻǳƴŘǎ ΨƴƛŎŜǊΩ or is 

more correct. These judgments are framed in terms of ǘƘŜ ŘƛŀƭŜŎǘΩǎ aesthetic qualities, rather 

than its social role as highlighted by individuals who saw dialect as a way of speaking like their 

friends or neighbours.  

As with German acquisition more generally, many viewed their use of dialect as 

ΨŀǳǘƻƳŀǘƛŎΩ ŀƴŘ ǘƘŜ ƴŀǘǳǊŀƭ ŎƻƴǎŜǉǳŜƴŎŜ ƻŦ Řŀƛƭȅ ƛƴǘŜǊŀŎǘƛƻƴ ǿƛǘƘ DŜǊƳŀƴ-speaking 

Carinthians. In conversation with German as a Second Language teachers Mirna and Vera, 

however, both remarked on how challenging some students found the duality of German used 
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in Carinthia. Unlike many Austrian students who learn the Carinthian variety of spoken German 
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the way they position themselves in relation to the two cultures in which they grew up. The 

ǊŜǎǳƭǘ ǿŀǎ ƻŦǘŜƴΣ ǘƘƻǳƎƘ ƴƻǘ ŀƭǿŀȅǎΣ ŀƴ ƛƴŎǊŜŀǎŜŘ ŀŎŎŜǇǘŀƴŎŜ ƻŦ ƻƴŜΩǎ Ǌƻƻǘǎ ŀƴŘ ǇǊƛŘŜ ƛƴ ǘƘŜ 

heritage language, as well as ŀƴ ŀǎǎŜǊǘƛƻƴ ƻŦ ƻƴŜΩǎ ǇƭŀŎŜ ǿƛǘƘƛƴ /ŀǊƛƴǘƘƛŀƴ ǎƻŎƛŜǘȅΦ However, 

reflections on questions of dialect use, 
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higher qualifications (AMS 2006: 311) and as ŀ ΨŎƻƳǇŜǘƛǘƛǾŜ ŘƛǎŀŘǾŀƴǘŀƎŜ ƛƴ ǘƘŜ ƳŀǊƪŜǘ ŦƻǊ 

ŀǇǇǊŜƴǘƛŎŜǎƘƛǇǎΩ ό!a{ нллуΥ нύΦ Thus, while other European languages are seen as an additional 

advantage and one that may serve students well in the wider European context, a solid 

command of German is characterised as the key to employment in Austria. 

Though not yet widespread, there is also an increasing recognition of ȅƻǳƴƎ ƛƳƳƛƎǊŀƴǘǎΩ 

heritage languages as a potential job-market resource. A Public Employment Office report on 

the tourism sector notes that: 
 

ΨDǳŜǎǘǎ ƛƴŎǊŜŀǎƛƴƎƭȅ ŜȄǇŜŎǘΣ ǇŀǊǘicularly in larger hotels, the presence of staff members 

who can speak to them in their own language. This opens up interesting possibilities for 

individuals with a migration background who have a good command of both their 

mother tongue and DŜǊƳŀƴΦΩ ό!a{ нлмлΥ мпύ  
 

Similar opportunities have been noted in other fields as well, though as in this example, it is 

usually ŎƻǳǇƭŜŘ ǿƛǘƘ ŀƴ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ǘƘŀǘ ǘƘŜ ƛƴŘƛǾƛŘǳŀƭΩǎ DŜǊƳŀƴ ǇǊƻŦƛŎƛŜƴŎȅ Ƴǳǎǘ ŀƭǎƻ ōŜ ŀǘ 
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[Our school] Ƙŀǎ ŀ ƎƻƻŘ ǊŜƭŀǘƛƻƴǎƘƛǇ ǿƛǘƘ ŎƻƳǇŀƴƛŜǎ ƛƴ {ŀǊŀƧŜǾƻ ŀƴŘ ǿŜΩǾŜ ǎŜƴǘ 

students there, to a technical office fo
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ŘƛŦŦŜǊŜƴǘƭȅΩ ŀƴŘ ΨǳƴŘŜǊǎǘŀƴŘ ǘƘŜir humourΩ.63 This combination between linguistic skills and 

cultural background was also cited as an advantage by Edin. Now finishing a degree in 

pedagogy, he hopes to teach German courses for adult immigrants in Klagenfurt. As an 

immigrant himself, he believes he would be an ideal teacher because he ΨŎŀƴ ǳƴŘŜǊǎǘŀƴŘ ǿƘŜǊŜ 

ǘƘŜȅΩǊŜ ŎƻƳƛƴƎ ŦǊƻƳ and how hard it is to learn another language, especially German.Ω ¢ƘŜ ŦŀŎǘ 

that he would have a shared first language with some of his students also meant that he would 

know Ψǿhere the weak Ǉƻƛƴǘǎ ŀǊŜ ŀƴŘ ǿƘŀǘ ƴŜŜŘǎ ŜȄǘǊŀ ǇǊŀŎǘƛŎŜΦΩ64  

For Haris and Lajla, their linguistic backgrounds were already an active part of their 

careers. Haris is a singer-songwriter and has worked with musicians from across the Balkans. 
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ƛƴŦƻǊƳǎ ȅƻǳƴƎ ƛƳƳƛƎǊŀƴǘǎΩ ŎŀǊŜŜǊ ŎƘƻƛŎŜǎ ŀƴŘ ŀǎǇƛǊŀǘƛƻƴǎΦ In an examination of educational 

literature and economic studies, three separate narratives emerged about the job-market 

potential of different languages. ¢ƘŜ ƎǊŀŘǳŀƭ ǊŜŎƻƎƴƛǘƛƻƴ ƻŦ ȅƻǳƴƎ ƛƳƳƛƎǊŀƴǘǎΩ ƘŜǊƛǘŀƎŜ 

languages as an economic resource mirrors, to a certain extent, the shift in scholarly literature 

towards a view of diaspora culture as creative and dynamic, rather than a simple look back 
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by its speakers. Many interviewees expressed an evolution of their feelings towards both the 

countries and the languages in which they grew up. For many, this led to an increased 

acceptance of a hybridΣ Ψƛƴ ōŜǘǿŜŜƴΩ ǎŜƴǎŜ ƻŦ ōŜƭƻƴƎƛƴƎ ŀƴŘ ŀƴ ŀǇǇǊŜŎƛŀǘƛƻƴ ŦƻǊ ǘƘŜ ǾŀǊƛƻǳǎ 

advantages they attributed to their multilingual childhoods. 

Though this research was exploratory in nature and cannot be seen as representative, it 

reveals a diversity of language experiences and attitudes among young Bosnian Austrians and 

suggests several potentially fruitful avenues for future research. Through further exploration of 

immigrant language practices like dialect use and code-ǎǿƛǘŎƘƛƴƎ ŀǎ ŀ ǘƻƻƭ ŦƻǊ ŀǎǎŜǊǘƛƴƎ ƻƴŜΩǎ 

national or multilingual identity, a more complete picture of the intersection of migration, 

youth, and language may emerge. 
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Valentin, H. (2009) Kärnten: Vom Ersten Weltkrieg bis zur Gegenwart,
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²ŜƛΣ [Φ ŀƴŘ ½Φ Iǳŀ όнлмоύ Ψ¢ǊŀƴǎƭŀƴƎǳŀƎƛƴƎ ƛŘŜƴǘƛǘƛŜǎ ŀƴŘ ƛŘŜƻƭƻƎƛŜǎΥ ŎǊŜŀǘƛƴƎ ǘǊŀƴǎƴŀǘƛƻƴŀƭ 

ǎǇŀŎŜ ǘƘǊƻǳƎƘ ŦƭŜȄƛōƭŜ ƳǳƭǘƛƭƛƴƎǳŀƭ ǇǊŀŎǘƛŎŜǎ ŀƳƻƴƎǎǘ /ƘƛƴŜǎŜ ǳƴƛǾŜǊǎƛǘȅ ǎǘǳŘŜƴǘǎ ƛƴ ǘƘŜ ¦YΩΣ 

Applied Linguistics, 34, 5, 516ς535.  

 

²ƛŜǎƛƴƎŜǊΣ tΦ όмффлύΦ Ψ¢ƘŜ /ŜƴǘǊŀƭ ŀƴŘ {ƻǳǘƘŜǊƴ .ŀǾŀǊƛŀƴ ŘƛŀƭŜŎǘǎ ƛƴ .ŀǾŀǊƛŀ ŀƴŘ !ǳǎǘǊƛŀΩΣ ƛƴ 

C.V.J. Russ (ed.) The Dialects of Modern German: A Linguistic Survey, London: Routledge, 

438ς519. 

 

Woplatek, E. (2010) Der muttersprachliche Unterricht in der Sekundärstufe: Eine Analyse mit 

Schwerpunkt auf Bosnisch/Kroatisch/Serbisch, unpublished dissertation. University of 
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²ǊƛƎƘǘΣ {Φ όнллтύ Ψ¢ƘŜ ǊƛƎƘǘ ǘƻ ǎǇŜŀƪ ƻƴŜΩǎ ƻǿƴ ƭŀƴƎǳŀƎŜΥ ǊŜŦƭŜŎǘƛƻƴǎ ƻƴ ǘƘŜƻǊȅ ŀƴŘ ǇǊŀŎǘƛŎŜΩ, 

Language Policy, 6, 203ς224. 

 

Yow, V.R. (2005) Recording Oral History: A Guide for the Humanities and Social Sciences, 2nd 

Edition, Walnut Creek, CA: AltaMira Press. 
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Initial Proposal 

 

Submitted: 24 February 2014 

Working Title 

Growing up between languages: Multilingualism among young Bosnian immigrants in Carinthia, 

Austria 

 

Aims and Objectives 

/ŀǊƛƴǘƘƛŀΣ ƻƴŜ ƻŦ !ǳǎǘǊƛŀΩǎ Ƴƻǎǘ ǊǳǊŀƭ ǎǘŀǘŜǎΣ Ƙŀǎ ŜȄǇŜǊƛŜƴŎŜŘ ŀƴ ƛƴŎǊŜŀǎŜŘ ƭŜǾŜƭ ƻŦ ƛƳƳƛƎǊŀǘƛƻƴ 

in recent decades. Of the circa 62,800 individuals now living in Carinthia who were either born 

abroad or hold a non-Austrian citizenshipτapproximately 11.3% ƻŦ ǘƘŜ ǎǘŀǘŜΩǎ ǇƻǇǳƭŀǘƛƻƴτthe 





58 
 

 

Linguistic research has thoroughly explored the processes of second language acquisition (Klein 

1986) and the creative potential of contact between different social or cultural groups (Winford 
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In addition, while many studies focus on migrant language learners as a homogenous groupτor 

distinguish only between the first and second generationτand are based in urban centres, this 

study will look at the unique experience of migrant children and teenagers that have grown up 

learning and speaking multiple languages in a less cosmopolitan space where issues of language 

rights are nevertheless already present. This study hopes to contribute empirical evidence to 

the thriving literature on question of language planning and migration-related linguistic change. 

 

Word count: 1,460  

 

References & literature to explore 

The following is a list of text I am either currently reading or plan to read: 

 

Berger, J. (2004) Leben mit zwei Kulturen. Identität jugendlicher ImmigrantInnen aus dem 

ehemaligen Jugoslawien, unpublished dissertation, University of Klagenfurt.  

 

.ŜǎǿƛŎƪΣ WΦ όнлмлύ Ψ5ƛŀǎǇƻǊŀǎ ŀƴŘ [ŀƴƎǳŀƎŜΩΣ ƛƴ YΦ Yƴƻǘǘ ŀƴŘ {Φ aŎ[ƻǳƎƘƭƛƴ όŜŘǎΦύ Diasporas: 

Concepts, Intersections, Identities, New York: Zed Books, 134-138. 

 

.ǳǎŎƘΣ .Φ ŀƴŘ ¦Φ 5ƻƭŜǎŎƘŀƭ όнллуύ ΨYƻƴƎǊŜǎǎōŜƛǘǊŅƎŜΥ aŜƘǊǎǇǊŀŎƘƛƎƪŜƛǘ ƛƴ YŅǊƴǘŜƴ ƘŜǳǘŜΩΣ 

Wiener Slawistisches Jahrbuch, 54, 7-20. 

 

Dailey-hΩ/ŀƛƴΣ WΦ ŀƴŘ DΦ [ƛŜōǎŎƘŜǊ όнлммύ Ψ[ŀƴƎǳŀƎŜ ŀǘǘƛǘǳŘŜǎΣ ƳƛƎǊŀƴǘ ƛŘŜƴǘƛǘƛŜǎ ŀƴŘ ǎǇŀŎŜΩΣ 

International Journal of Sociology of Language, 212, 91-133. 

 

YŜǊǘȊŜǊΣ 5Φ όмфуоύ ΨDŜƴŜǊŀǘƛƻƴ ŀǎ ŀ {ƻŎƛƻƭƻƎƛŎŀƭ tǊƻōƭŜƳΩΣ Annual Review of Sociology, 9, 125-

149. 

 

Klein, W. (1986) Second Language Acquisition, Cambridge: Cambridge University Press. 

 

YƴƻǘǘΣ YΦ όнлмлύ Ψ5ƛŀǎǇƻǊŀǎΣ aƛƎǊŀǘƛƻƴ ŀƴŘ LŘŜƴǘƛǘƛŜǎΥ tǊƻƎǊŀƳƳŜ 5ƛǊŜŎǘƻǊΩǎ Cƛƴŀƭ wŜǇƻǊǘΩΣ Arts & 

Humanities Research Council (WWW) AHRC 

(http://www.diasporas.ac.uk/assets/Final_report_Diasporas_Migration_Identities.pdf). 
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Auto-Critique  

 

Though the final project adhered relatively closely to the initial proposal in both theme and 

approach, several small modifications were made. As was explained in the methodology 

section, the parameters of my sample were extended from individuals who arrived between the 

ages of 6 and 16 to include anyone who had arrived before the age of 16. The original design 

focused on individuals who had attended at least one year of school in Bosnia-Herzegovina, and 

thus received a certain level of first language socialisation outside the home. While this sticks 

closer to the general definition of the 1.5 migrant generation, the time available to conduct 

fieldwork was limited and, in the end, I think my research is richer for having included the 

narratives of younger arrivals as well. Because of the adjustment, I was able to include a set of 

brothers as well as individuals from a greater variety of locations in Bosnia-Herzegovina. 

 

The topics covered in this dissertation largely reflect those mentioned in my proposal. 

Nonetheless, iƴǘŜǊǾƛŜǿ ǇŀǊǘƛŎƛǇŀƴǘǎΩ ǊŜsponses to two particular issues surprised me. The first 

ǿŀǎ ƛƴ ǊŜƎŀǊŘ ǘƻ ǘƘŜ ǇƻǎǎƛōƭŜ ŜŦŦŜŎǘ ƻŦ ƴŀǘƛƻƴŀƭ ŀƴŘ ǊŜƎƛƻƴŀƭ ƭŀƴƎǳŀƎŜ ǇƭŀƴƴƛƴƎ ŦƻǊ !ǳǎǘǊƛŀΩǎ 

autochthonous minorities on the way migrant communities use language (research question 

3b). While I learned fairly early on during my review of the literature that regional minority 

languages and immigrant languages are treated as two separate matters in Austrian lawτas 

they are in many countriesτI was surprised at the low level of interest or even negativity on 

the part of the interviewees when I raised this topic. The opposite was true when I broached 

the subject of Carinthian dialect use. The playfulness and the great variety of views on the 

significance of speaking dialect versus Austrian Standard German by immigrants were 
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Appendices 

Appendix 1: Call for Participants (+ English Translation) 

 

Ich möchte Sie einladen an einem Forschungsprojekt 

teilzunehmen, welches die Verbindung zwischen 

Migration und Sprache untersucht. Als Teil meiner 

Masterarbeit an der University College London, 

möchte ich Personen interviewen, die im Alter von 6 

bis 16 Jahren von Bosnien-Herzegowina nach 

Kärnten ausgewandert sind und jetzt älter als 18 

Jahren sind. 

 

Projekttitel 

Growing up between Languages: Multilingualism 

among Young Bosnian Immigrants in Carinthia, 

Austria 

 

Aufgewachsen zwischen Sprachen: Mehrsprachigkeit 

unter jungen Bosnischen ImmigrantInnen in Kärnten, 

Österreich 

 

Kurzbeschreibung 

In vielen Ländern wird die Sprachkenntnis, sowohl 

von ImmigrantInnen als auch von Einheimischen, als 

einer der wichtigsten Faktoren angesehen, um sich 

gut in die Gesellschaft integrieren zu können, sich zu 

Hause zu fühlen und die Möglichkeiten in der neuen 

α²ŀƘƭƘŜƛƳŀǘά Ǿƻƭƭ ŀǳǎǎŎƘǀǇŦŜƴ Ȋǳ ƪǀƴƴŜƴΦ CǸǊ 

Personen die, als Kinder oder Jugendliche, 

eingewandert sind, heißt das oft ihre Kindheit in 

zwei (oder noch mehreren) Ländern, Kulturen, und 

Schulsysteme zu verbringen und mehrere Sprachen 

und Dialekte zu lernen bzw. zu sprechen.  

Das Ziel des Projektes ist es ein besseres Verständnis 

für die verschiedenen Erlebnisse mit dem 

Spracherwerb und der Sprachpflege, regionalen 

Mundarten und anderen linguistischen Einflüssen 

von bosnischen KärntnerInnen, zu erlangen. 

mailto:lauren.shaw.13@ucl.ac.uk


mailto:lauren.shaw.13@ucl.ac.uk
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Appendix 2: Participant Understanding & Information Form (+ English Translation) 

 

Aufgewachsen zwischen Sprachen:  
Mehrsprachigkeit unter jungen Bosnischen ImmigrantInnen in Kärnten 

(Growing up between Languages: Multilingualism among Young Bosnian Immigrants in  
Carinthia, Austria) 

 
Bitte nehmen Sie sich einen Moment Zeit, die folgende Informationen zu lessen und das Blatt 
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Growing up between Languages:  
Multilingualism among Young Bosnian Immigrants in Carinthia, Austria 

 
Please take a minute to read the following information and to fill out the sheet below. 
 
Your experience with languages is a valuable source of information. Participation in this 
interview is voluntary and you ŘƻƴΩǘ ƴŜŜŘ ǘƻ ŀƴǎǿŜǊ ŀƴȅ ǉǳŜǎǘƛƻƴǎ ǘƘŀǘ ȅƻǳ ŀǊŜ ǳƴŎƻƳŦƻǊǘŀōƭŜ 
with. All data will be treated as confidential and will be anonymised before use. If you have 
ǉǳŜǎǘƛƻƴǎΣ LΩƳ ƘŀǇǇȅ ǘƻ ŀƴǎǿŜǊ ǘƘŜƳΦ aŀƴȅ ǘƘŀƴƪǎ ƛƴ ŀŘǾŀƴŎŜ ŦƻǊ ȅƻǳǊ ƘŜƭǇΗ 
 
First name: _____________________________________________ Age: ___________________ 
 
Place of birth: __________________________________________________________________ 
 
How old were you when you came to Carinthia? ______________________________________ 
 
Which languages do you speak? How would you evaluate your language skills (spoken and 
written)? 
 

 Basic Knowledge 
(A1/A2)* 
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Appendix 3: Schedule for interviews with young Bosnian Austrians 

1. Where in Bosnia did you live before you came to Austria? 

- What was your first language growing up? 

- Did you attend school in Bosnia? 

2. When did your family come to Austria? 

- How did you end up in Carinthia? 

- Did you know anyone in Austria before you arrived? 

3. How did you learn German? 

- What was your first impression of the German language? 

- Did you speak any German before coming to Austria? 

- What was it like in school? Where there German as a Second Language classes, Mother 

Tongue instruction, or similar programmes at your school? 

4. What do you think of the Carinthian dialect?  

- Would you say you speak more Kärntnerisch or High German? 

- When you first started learning German, could you tell the difference between the two? 

5. Since coming to Austria, have you had any formal Bosnian language classes (in school or 

elsewhere)? 

- Is it important to you to be able to read, write, and speak Bosnian well? 

- What is it like to live in Carinthia and speak a language ǘƘŀǘ ƛǎƴΩǘ DŜǊƳŀƴΚ 

- Does speaking Bosnian in Bosnia and speaking it in Austria feel any different?  

6. What other languages do you speak (learn in school, at university, etc.)? 

- Do you think learning languages in school was any different for you than it was for 

Austrian students who only grew up speaking German? 

- Which languages do you still use today? 

7. Which languages do you use most often? 

- Are there certain topics or situations for which you always use a particular language? 

(E.g. With family or friends, religion, work, school and university, sports, etc.) 

- Do you or can use imagine working somewhere that requires you to use more than one 

language? 
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8. What language(s) do you speak with your family? (Parents, siblings, grandparents, etc.) 

- Do you always use the same language with each other? 

- 
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Lajla: Na, um, Ψ{ȅōƛƻǎŜΩ. 

 

LSΥ !ƘΣ hYΦ Ψ{ȅƳōƛƻǎƛǎΩΦ LǘΩǎ ōŀǎƛŎŀƭƭȅ ǘƘŜ ǎŀƳŜΦ 

 

LajlaΥ ώ[ŀǳƎƘǎϐ hƘΣ ȅŜŀΦ aŀƴΦ όΧύ ¢ƘŀǘΩǎ ƳƻǊŜ ƻǊ ƭŜǎǎ ǘƘŜ ǿŀȅ ƛǘ ǿŜƴǘΦ L ƳŜŀƴΣ ƛǘΩǎ ǎǘƛƭƭ Ŧǳƴƴȅ ŦƻǊ 

me when my parent say something (..) I mean my mom never worked here, so she really just 

learned German from heǊ ŎƘƛƭŘǊŜƴΦ !ƴŘ ƛǘΩǎ ǎǘƛƭƭ ŀŘƻǊŀōƭŜ when my dad gets backτhŜΩǎ ƻƴŜ ƻŦ 

the team leaders in the companyτand he starts writing his reports on what they did and how 

the work went. AƴŘ ƘŜ ǿƛƭƭ ŀǎƪ ΨƘƻǿ Řƻ ȅƻǳ write ǘƘŀǘΚΩ ŀƴŘ ΨŎŀƴ ȅƻǳ ǇƭŜŀǎŜ spell ǘƘŀǘΚΩ 

 

LS: Mhmm 

 

[ŀƧƭŀΥ LǘΩǎ Ƨǳǎǘ ƭƻǾŜƭȅ (..) AƴŘ ƛǘΩǎ ǘƘŜ ǎŀƳŜ ǿŀȅ ǘƘŜȅ ŎƻǊǊŜŎǘ ƳŜ ǿƘŜƴ L ǎŀȅ ǎƻƳŜǘƘƛƴƎ όΧύ I 

ŀƭǿŀȅǎ ǎŀȅ ΨƭŀőŜΩ ŦƻǊ ΨǘǊƻǳǎŜǊǎΩ, but ƛǘΩǎ ΨƘƭŀőŜΩΦ !ƴŘ ǿƘŜƴ LΩƳ being lazy about pronouncing 

ǘƘƛƴƎǎ ŎƻǊǊŜŎǘƭȅ L Ƨǳǎּז Ŧ


