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Introduc ti on  

The Good Behavio u r Game  

The Good Behavio u r Game (GBG; Barrish et al., 1969) is a gro u p 

con t in ge n cy pro ced u re tha t has bee n wid e ly asse sse d and hea vil y eva lu a t e d. 

(Bowman- Perro t t et al., 2016). It is an inte rd ep e nd e n t gro u p con t in ge n cy 

(Gresha m & Gresham, 1982) and the ref o re,  reinf o rcem en t to one mem be r of 

a gro u p relie s on the beh a vio u r of all memb e rs. The gam e take s place with in 

the con te xt o f a cla ssro o m with the aim of enco u ra gin g pup ils, both 

ind ivid u a lly and in team s, to self -regu la te their beh a vio u r. Tho u gh man y 

varia t io n s of the GBG have been eva lu at e d , a few key ele m en t s have 

surf a ce d which aid s the gam e ’s succe ss. These are: havin g the child re n split 

into team s; the anno unce m en t of rule s and exp e ct at io n s with in the 

cla ssro o m; exp la in in g the meth o d s by which the team may win; posit in g 

poin t s for vio la t io n s (GBG respo n se- cost) or actin g in lin e with exp ect a t io n s 

(GBG reinf o rce me n t; Tan o l et al., 2010); and pro vid in g rein f o rcem ent to 

tho se who earn point s by mee t in g a pre de t e rm in ed crit e rio n. The GBG was 

origin a ll y design e d to be pla ye d for 10 minu t es, for a fre qu e n cy of thre e time s 

per wee k which wou ld ste a d ily incre a se ove r the yea r (Kellam et al., 2011) . It 

can be pla ye d daily and incre a se d to the  entire durat io n of a lesson.  The aim 

of this is to red u ce disru p t ive beha vio u rs and incre a se pup ils’ motiva t io n, 

inte re st,  and aca d em ica lly enga gin g beh a vio u rs (Humphre y et al., 2018).  

Psycho lo gica l the o ry  

The psych o lo gica l unde rp in n in gs of the GBG can be und e rsto od thro u gh the 

beha vio u rist ’s prin cip le s of Operant con d it ion in g, whe re beha vio u r was 

obse rve d to be mod if ied throu gh the use of rein f o rcem e n t s or pun ishm e nt s 
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(Skin n e r, 1945 ). This the o ry high ligh t s  tha t desire d beh a vio u rs can be 
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Scre e n in g Proce ss  

Across the three databa se s , a tota l of 169 stud ie s were pro d u ce d for 

scre e n in g. To ensu re tha t the stu d ie s were rele va n t and curre n t, they were 
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Figure 1.  
 
Flow Chart Illustrating the Process of the Systematic Literature Search  
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8. Date of 
publicat ion  
 

Studies published in 
beyond 2018  

Studies published prior 
to 2018  

This revie w aim s to exam ine 
cur r ent studies published 
about the GBG , and 2018 
was the last dat e a revie w 
was conduct ed including 
secondar y ag ed pupils.  

 

Stud ie s Includ ed in Revie w  

Tab le 3 . 

Reference List of Five studies  

S t u d ie s Includ ed in the Revie w  
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Mappin g the Field  

After con du ct in g a syst e m at ic lite ra t u re sea rch, five stu d ie s were iden t if ie d 

tha t describ ed the eff ect s of the Good Behavio u r Game on disru p t ive 

beha vio u rs in seco nd ary age d pup ils. The key f ea tu re s for each of the se 

stu d ie s are deta iled in Tab le 4.  
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Table 4 . 

Mapping the Field  
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and M = 49%, respect ive ly); 
GBG withdr awn: (M = 46%; 
and M = 18%, respect ive ly); 
and GBG reint r oduced: (M = 
21%; and M = 41%, 
respect ively).    

Key –  Disrupt ive Behavi our (DB); Academ ically Engag ed Behaviour (AEB);  Good Behaviour Game (GBG); Mea n (M)  
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Groves & 
Austin 
(2019) 

Wales  Tot al N = 13 pupils  from 2 
schools –  
 
Set t ing: S ec ondar y P upil 
R ef er r al Unit  
 
Classroom 1 - N=5 (2 females, 
3 males),  aged 15 -16, excluded 
from mainstr eam educat ion due 
to excessive behaviour al 
dif f icult ies wit h 2 pupils 
diag nosed wit h a specif ic 
lear ning dif f icult y  (they oper at ed 
as 1 team).  
 
Set t ing:  S pecial  
prim ar y/secondar y  School  
 
Classroom 2 - N=8 (2 females, 
6 males), aged 9-10, all 
diag nosed wit h eit her global  
developm ent al delays, 
int ellect ual disabilit ies,  
or aut ism  (they oper at ed as 3 
team s).  
 
No ethnicit y  
dat a present ed  

Sing le case ABAB 
withdr awal desig n 
(Baseline, treatm ent, 
treat m ent wit hdr awn, 
reim plem ent at ion of 
treat m ent)  
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Varg o & 
Brown 
(2020) 

USA  Total N = 6 pupils (Males)  ag ed 
14 -16 with aut ism diag nosis  
 
Set t ing: Special Educat ion 
Secondar y Classr oom  
 
Participant s select ed because 
they  eng ag ed in disr upt ive 
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Table 5 . 

Weight of Evidence - Overall Ratings 
 

Author s  

W oE A –  
Methodolog ical 

Qualit y  

W oE B –  
Methodolog ical 

Relevance  

W oE C –  
Topic 

Relevance  
W oE D –  

Overall Scor e  

Ford et al. 
(2020) 

2.6 
(High)  

 
2 

(Medium)  
2.3 

(Medium)  
2.30  

(Medium)  

Stratt on et al. 
(2019) 

2.4 
(Medium)  

 
2 

(Medium)  
2.3 

(Medium)  

 
2.25 

(Medium)  

Groves & 
Austin (2019)  

2.4 
(Medium)  

 
2 

(Medium)  
2.7 

(High)  

 
2.37 

(Medium)  

Varg o & Brown 
(2020)  

2.9 
(High)  

 
2 

(Medium)  
2.3 

(Medium)  

 
2.40 

(High)  

Troncoso & 
Humphr ey 
(2021) 

2.6 
(High)  

 
 
 
3 

(High)  
2.7 

(High)  
2.75 

(High)  
Rat ing  Key : High > 2.4, Medium = 1.5 -  2.4, Low = <1.4  

Particip a nt s  

Identif ia b le dem o gra phic info rma t io n such as gen d e r, eth n icit y, and age were  

not rep o rt ed con sist e ntly acro ss the stud ie s, which pre ve n t e d the revie we r 

f rom ide n t if yin g any patt e rn s with in the sam p le; This was ref le cte d in the 

ratin g of W oE A (Append ix B).   

Across all of the stud ies, the sam p le size of part icip a n t s ran ge d f ro m 5 to 

3084. In tota l, 3182 pupils age d 6 -  16 years old were inclu d ed in the 

revie we d stu d ie s. Howeve r, as this revie w ga ve atte n t io n to the eff ect s of the 

GBG on ado le sce n t s, the more accu ra te descrip t io n of the age ran ge 

focu sed on is 10 -  16 years of age.  This can be exp la in e d as Tron coso and 
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Humphre y’s (2021) follo w -up pha se which mea su re d the effe ct s of the GBG 

on 10 to 11 -year -old s  in secon d a ry sch oo l s in acco rd an ce with the inclu sio n 

crit e ria (see Tab le 2, crite ria 2) .  

There were only thre e stu d ie s ( Groves & Austin, 2019; Stra tt o n et al., 2019; 

Vargo & Brown, 2020) that deta ile d gend e r dist rib u t io n with in the ir sam p le, 

and no patt e rn eme rge d in how the gen de rs were split. Two stu d ie s (Ford et 
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rand om isa t ion to assign part icipa n t s to exp e rim e nt a l or con t ro l gro up s at the 

sch o o l leve l, rath e r than at the cla ss leve l, thus min im isin g con t am ina t io n 

risks and enha n cin g the valid it y of the stu d y. This was con sid e re d  with in the 

W oE B ratin g (Append ix C ). 

Settin g  

In this revie w, two stu d ie s came f rom the Unite d Kingdo m (Groves & Austin, 

2019; Tron co so & Humphre y, 2021) which resu lt ed in a high e r W oE C ratin g, 

becau se the ir resu lt s are more gen e ra lisab le to UK scho o ls and are the ref o re 

more rele va n t in app lica b ilit y to the edu ca t iona l psych o lo gy f ie ld.   

The stud ie s with in this revie w had a wid e range of sett in gs: main st re a m 

seco nd a ry sch o o ls ( Ford et al., 2020), a secon d a ry pup il refe rra l unit and a 

spe cia l prima ry/seco n da ry sch o o l ( Groves & Austin, 2019) , a special 

edu ca t io n secon d a ry cla ssro om (Vargo & Brown, 2020), and a compa riso n 

betwe e n the tra n sit ion f rom main st re am prima ry to main st re am seco n da ry 
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Measure s  

All stu d ie s with in this revie w utilise d  dire ct and stru ct u re d obse rva t ion 

mea su re s to reco rd the disru p t ive b eh a vio u rs 
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beha vio u r patte rn s. The se were the Tea c h e r Observa t io n of Child Adapta t io n 

Checklist (TOCA -C) and the Stren gt h and Diff icu lt ie s Que st io nn a ire (SDQ) , 

their use of mult ip le mea su re s was ref le cte d in W oE A ratin g as high.  

Outcom e s  

Inf e ren t ia l sta t ist ic s such as mea n s and stand a rd devia t io n s were rep o rt ed in 

all stu d ie s. Two stu d ies rep o rt ed non -ove rla p  of all pairs ( NAP; Ford et al., 

2020; Stra t t on et al., 2019) follo win g data ana lysis. NAP is a n on -para me t ric 

ana lysis of paired dat a which is  a comp a riso n of base lin e/with d ra wa l data 

poin t s with sub se qu e nt inte rve n t io n data poin ts  (College Sta t ion TX: Texa s 

A&M Unive rsit y, n.d.) . The revie we r calcu la t e d the NAP for the oth e r two 

sin gle case design stud ie s which were missin g (Groves & Austin, 2019; 

Vargo & Brown, 2020) in ord e r to ensu re con sist e n cy ; this lack of data was 

ref le ct e d in the ir  W oE A ratin g . This was ach ie ve d by uplo ad in g an im a ge of 

the plo t te d gra p h into a web sit e (Ankit Roha t gi, 2017)  that gave me the 

origin a l data poin t s f or each pha se; the se data poin t s were then uplo a de d 

into ano th e r web sit e (College Sta t ion TX: Texa s A&M Unive rsit y, n.d.)  that 

calcu la t ed the NAP for each pha se, con ve rt ing the m into a fina l NAP value 

for  the  tea m s and cla ssro o m s  rep re sen t ed . 

Tro n co so and Hu mphre y (2021) repo rt e d inf ere n t ia l stat ist ics, and Cohen's d  

is typ ica ll y  use d to mea su re  effe ct size s for ran do m is ed con t ro l tria ls ( RCTs ); 

Cohen, 2013).  This revie we r con ve rt e d the data to Cohen’s d  usin g the 

Campbe ll Collabo ra t ion online calcu la t o r  (W ilso n, n.d.) . Only the effe ct size of 

the f in a l pha se was rep o rt e d beca u se it rep re se n te d the most curren t imp a ct 

of the GBG, that was mea su re d whilst the pup ils were in seco nd a ry sch o o l. It 
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is  im p o rta n t to note that NAP is not comp a ra b le with Cohen’s d. All five effe ct 

size s  are rep o rt ed alongsid e the ir ove ra ll W oE D ratin g in Tab le 6.  
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Table 6 .   

Outcomes and Effect Sizes for the Reviewed Studies 

Author s  Sam ple 
Size  
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diff er ence in DB 
across dif f er ent 
rewar d 
topog r aphies.  

Groves & 
Austin (2019)  

N = 13  > Inter val and 
Tim e sam pling 
Observat ion                 
> Teacher & 
Student Liker t 
type 
quest ionnair e - 
Teacher ’s 
Social Validit y 
Quest ionnair e 
& Students’ 
Social Validit y 
Quest ionnair es  

Reduced 
disr upt ion in each 
classr oom and 
impr oved peer 
relat ionships 
wer e not ed by 
teacher s and 
student s as maj or 
chang es result ing 
from the GBG 
inter vent ion. bot h 
teacher s and 
most student s f elt 
that the gam e 
was f air as 
measur ed by the 
soc ial valid it y 
assessm ent.  

Classroom 1  - both phases 
(Baseline 1 vs GBG 1, Baseline 
2 vs GBG 2) ref lect str ong 
eff ect s of NAP = 0.96 (96%) 
and 1.00 (100%) respective ly 
for off- task behaviour.    
Combined NAP = 0.98 (98%)         
 
Classroom 2 - both phases 
(Baseline 1 vs GBG 1, Baseline 
2 vs GBG 2) ref lect str ong 
eff ect s of NAP = 1.00 (100%) 
respect ively f or bot h verbal and 
physical disr upt ions. Combined 
NAP = 1.00 (100%) 

No, it was 
calculat ed by 
the revie wer  

Classr oom 1 
- Strong 
Classr oom 2 
- Strong    

2.37 
Medium  
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and Law et al. (1998). Effect size s were most ly lar ge with one negligi b le 

eff e ct f ou n d. The se f ind in gs sugge st tha t the Good Behavio u r G ame has a 

mode ra te effe ct at redu cin g disru p t ive beha vio u r with in seco nd a ry cla ssro om 

sett in gs . Howeve r , gi ve n tha t  majo ri t y of the stu d ie s revie w e d utilise d a sin gle 

case design , with  a sma ll num b e r of part icip an t s , this cou ld be why stro n g 

eff e ct size s are ref le cte d in the resu lt s. Also, these typ e s of stud y design s are 

not see n as the stro n ge st in answe rin g the que st ion of  effe ct ive n e ss  and this 

is see n as a lim it a t io n of this revie w . As a resu lt, with in Educa t ion a l 

Psych o lo gy pra ct ice, the Good Behavio u r Game wou ld not be my f irst 

reco mm en d ed stra te gy to min im ise disru pt ive beha vio u r in seco nd a ry 

sch o o ls. I would recomm e nd any oth e r beha vio u r mana ge m en t inte rve n t io n 

with a stro n ge r evid e nce base. Having said tha t, I would pote nt ia lly 

reco mm en d the use of the GBG in sma ll cla ssro o m s, as this revie w d oe s  

sho w pro m isin g evid e nce of its usef u lne ss in  tha t typ e of sett in g. I als o 

belie ve tha t this revie w add s to the evid e n ce base for the GBG’s use with 

pup ils with spe cia l educa t io na l nee d s.     

The m ajo rit y of the stud ie s with in this revie w were base d with in the Unit e d 

Sta t e s of America and this mad e the f ind in gs lack gen e ra lis ab ilit y to the 

Unit e d Kingd o m.  Furthe r exp lo ra t io n is recom me nd e d to aptly exa m in e  the 

use of the GBG within the UK with a focu s on seco nd a ry sch o o l popu la t io n s.  
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Table 2.  

Weight of Evidence A - Overall Rating descriptors for Small-N Design and 

Quantitative Studies 

W oE A Ratin g  Criteria  

High  Avera ge ratin g acro ss 7 judgem e nt area s is 2.5 or abo ve  

Medium  Avera ge ratin g acro ss 7 judgem e nt is betwe e n 1.5 -2.4 

Low  Average ratin g acro ss 7 judgem e nt area s is 1.4 or belo w  

 

Tab le 3a.  

Weight of Evidence A - Rating Criteria for Small-N Studies using Horner et al. (2005) as 
adapted by (Mills, 2019) 

A. 
Descrip t io n of 
Particip a nt s  

- Particip a nt s are describ e d with suff icien t deta il to allo w oth e rs 
to sele ct ind ivid u a ls  with sim ila r cha ra ct e rist ics ( e.g.,  age, 
gend e r, disa b ilit y, dia gn o sis)  

- The pro ce ss for sele ct in g part icip a nt s is describ e d with 
rep lica b le pre cisio n  

- Critica l f eat u re s of the physica l sett in g are describ e d with 
suff icie n t pre cisio n to allo w rep lica t io n  

Ratin g  

3 = All of the crite ria are f ulf ille d  
2 = Two of the crit e ria are f ulf ille d  
1 = One of the crit e ria is fulf ille d  
0 = None of the crit e ria are f ulf illed  

  

B. Depende n t 
Varia b le  

- Depend e nt varia b le s are describ ed with ope ra t io na l pre cisio n  
- Each dep en d en t varia b le is mea su re d with a pro ce du re that 

gen e ra t e s a quan t if ia b le inde x  
- Measurem e nt of the dep e nd e n t varia b le is valid and describ e d 

with rep lica b le pre cision  
- Depend e nt varia b le s are mea su red repe a te d ly ove r tim e  
- Data are colle ct e d on the relia b ilit y or inte ro b se rve r agre e m e n t 

asso cia te d with each dep en d en t varia b le, and IOA levels meet 
min ima l stan d a rd s  

Ratin g  

3 = All of the crite ria are f ulf ille d  
2 = Thre e or f ou r of the crit e ria are fulf ille d  
1 = One or two of the crit e ria is fulf ille d  
0 = None of the crit e ria are f ulf illed  
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C. 
Indep e nd en t 

Varia b le
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G. Socia l 
Valid it y  

- The dep en de n t varia b le is socia lly im p o rt an t  
- The magn it u de of chan ge in the depe n de n t varia b le resu lt in g 

f rom the inte rve n t io n is socia lly im p o rt a nt  
- Impleme n t at io n of the ind e pe n de n t varia b le is pra ct ica l and 

cost effe ct ive  
- Socia l valid it y is enh a n ced by the im p lem e nt a t ion of the 

ind e pe n de n t varia b le ove r exte n d e d tim e perio d s, by typ ica l 
inte rve n t io n age n t s, in typ ica l physica l and socia l con te xt s  

Ratin g  

3 = All of the crite ria are f ulf ille d  
2 = Two or thre e of the crit e ria are fulf ille d  
1 = One of the crit e ria are f ulf ille d  
0 = None of the crit e ria are f ulf illed  

 

 

Table 3b.  

Weight of Evidence A - Rating Criteria for Quantitative Studies from Law et al. 
(1998) 

1. Study 
Purpose  

Purpose of the study out lined  
Applicat ion to Educat ional Psycholog y stat ed  
Relevance to the resear ch quest ion of curr ent review  

Rat ing  

3 = All of the crit er ia are fulf illed  
2 = Two or thr ee of the crit er ia are fulf illed  
1 = One of the crit er ia are f ulf illed  
0 = None of the crit er ia are fulf illed  

 



Doctorate in Educational and Child Psychology  Stacy-Ann Williams 
 

41 
 

  

4. Sample 

Detailed descr ipt ion of the part icipant s wit h an indicat ion of inf orm ed 
consent  
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Append ix C -  W eigh t of Evide n ce B  (W oE B)  

The W oE B was eva lu a t e d thro u gh the use of crit e ria set out by Petticre w and 

Rob e rt s’ (2003) “ T yp o lo gy of E vide n ce ” , which is reco mm en de d as eff e ct ive 

for answe rin g que st io n s abo ut the effe ct ive ne ss of an inte rve n t ion acco rd in g 

to the stu d y design use d. The ratin gs give n to each stud y revie we d can be 

fou nd in Tab le 1.  Followin g tha t is an illu st ra t io n of the crit e ria used,  gi vin g an 

ind ica t io n of the typ e of ratin g tha t wou ld be assign e d to each stud y design 

(Table 2).  

Table 1.  

Weight of Evidence B – Ratings for each study reviewed  

Author s  Overall W oE B  

Ford et al., (2020)  
2 

Stratt on et al. (2019)  
2 

Groves & Austin (2019)  
2 

Varg o & Brown (2020)  
2 

Troncoso & Humphr ey (2021)  
3 
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Table 2.  
 
Weight of Evidence B - Criteria for Ratings 
 

W oE B 
Rating  Study Desig n  Further Criter ion  

3 
Random ised cont r ol trials  Pre and post collect ion of dat a for all groups & 

Minimum of one contr ol and com par ison group  Random ised exper im ental  

2 

Quasi -exper im ent al desig n  Pre and post collect ion of dat a for all groups & 
Minimum of one contr ol and com par ison group  

Small N/ sing le case desig n  

 
 
Sing le/ small N desig ns should have a minim um of 3 
exper im ent al eff ects occasions displayed (across 3 
part icipant s or 3 varying tim e point s wit hin 1 
part icipant)  Cohort Studies  

1 

Non -exper im ent al study desig ns  Pre and post collect ion of dat a for all groups  

Qualit at ive resear ch  No contr ol and com par ison group  

Other Small N desig ns & 
Surveys  

For sing le N desig ns there is less than 3 occasions 
wher e exper im ent al eff ect is displayed  

These crit er ia are inf ormed by “ T ypolog y of E vidence” recomm endat ions for 
resear ch most suit able to exam ine the eff ect iveness of int er vent ions (Petticr ew & 
Rober t s, 2003)  
 

Append ix D -  W eigh t of Evide n ce C  (W oE C)  

WoE C seeks to app raise how rele va n t each of the revie we d stu d ies were at  

answe rin g how effe ct ive the G ood Behavio u r Game was at  red u cin g disp la ys 

of disru p t ive beh a vio ur in seco n da ry cla ssro o m s sett in gs. The stud ie s were 

rate d acco rd in g to the ir app ro p ria t en e ss towa rd s answe rin g the revie w 

que st io n and the y wer e give n a ratin g f rom 1-3, base d on thre e crite ria (Table 

2) upon which jud geme n t s were mad e. The se ratin gs make up W oE C (Table 

1).  
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Table 1.  

Weight of Evidence C – Ratings 
 

Author s  
Participant 

char act er ist ics  Set t ing  
Var iat ions of the 

int er vent ion  
Overall 
W oE C  

Ford et al., (2020)  3 2 2 
 

2.33 
Stratt on et al. 
(2019) 2 2 3 

 
2.33 

Groves & Austin 
(2019) 3 3 2 

 
2.67 

Varg o & Brown 
(2020) 3 2 2 

 
2.33 

Troncoso & 
Humphr ey (2021)  2 3 3 

 
 

2.67 
 

Table 2.  

Weight of Evidence C - Criteria for Ratings 

Criter ia  
W oE 
Rating  Descript or  Rat ionale  

Participant 
char act er ist ics  

3 

High level of 
disr upt ive 
behaviour 
displayed by 
pupils  

Inter vent ion is most eff ect ive f or 
pupils displaying disr upt ive 
behaviour s in classr ooms Str att on et 
al. (2019).  

2 

Pupils do not 
display hig h 
leve ls of 
disr upt ive 
behaviour  

1 

No ref er ence to 
display of 
disr upt ive 
behaviour made  

Set t ing   
3 

Schools wit hin 
the Unit ed 
King dom  

Resear ch conduct ed wit hin the UK or 
count r ies of sim ilar standing would 
incr ease the gener alisabilit y  of the 
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Append ix E –  Coding Proto co ls for Sm a ll -N Stud ie s (Single Case Design s)  
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Coding Protocol for  Small N  Designs – Ford et al., 2020  
[Adapted f rom ‘T h e Use of Sin gle Sub je ct Rese a rch to Identif y Evide n ce - Based Practice 
Spe cia l Educa t io n ’ Horner, Carr, Halle, McGee & W ole ry (2005)]  

Study  Reference:  Ford, W. B., Radle y, K. C., Tingst ro m, D. H., & Dufren e, B. A. (2020). 
Effica cy of a No -Team Versio n of the Good Behavio r Game in High Sch o o l Classroom s. 
Journal of Positive Behavior Interventions, 22(3), 181– 190. 
http s://doi.org/10.1177/1098300719890059  

Type of Publication:  
 
�• Book/Monogra ph  

�• Journa l Article  

�• Book Chapte r  

�• Other (specif y):  
 

Study Type:  
- Single case A/B/A/B with d ra wa l design 
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Append ix F  – Coding Proto co l for Qua n t ita t ive Stud ie s  

 

Study Reference:  T ro n co so, P., & Humphre y, N. (2021). Playin g the lon g 
gam e: A multiva ria t e mult ile ve l non- lin e a r growt h curve mod e l of long -term 
eff e ct s in a ran do m ized tria l of the Good Behavio r Game. Journal of School 
Psychology, 88, 68– 84. http s://doi.org/10.1016/j.jsp.2021.08.002   

JUDGEMENTS AND CONSIDERATIONS:  

1. STUDY PURPOSE: 
 
 
 
 
 
 
 
 
 
 

Rating:      �• 3 �• 2 �• 1 �• 0 

Outline the purpose of the study. How 
does the study apply to Educational 
Psychology and/or your research 
question? 
 

�¾ Purpos e of the stu d y out li n ed - Yes   
 
This stud y ex am ined the im pac t of the Good 
Behe ehe hi Tw 0.7>>BDCi3 (y)16.1903 / (y)16.190
429.2 
/P <</MCID 52BT
/LBody eTc 0u4y

https://doi.org/10.1016/j.jsp.2021.08.002
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com binat ion. Int end ed co nt r ibut ion ex ten ds the 
k nowle dge bas e r egar d in g the sc ope, spec if ic it y, 
and tim ing of int er ve nti on eff ec t.  
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Indic a tio n of inf or m ed cons ent pro v ide d – Yes  
and e thical appr oval was grant ed, as well as 
opt -out consent was soug ht.  

5. OUTCOMES: 
 
 
 
 
 
 
 
 
 
 

Rating:      �• 3 �• 2 �• 1 �• 0 

Specify the frequency of outcome 
measurement (i.e., pre, post, follow-up) 

 
Rel iab il it y of m eas ur e repor ted – Yes  
 
Val id it y of m eas ur e repor te d –  Yes  

Outcome areas:  
�x Concent r at ion 

problem s  
 

�x Disrupt ive 
behaviour  
 
 

�x Prosocial 
behaviour




